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INTRODUCTION

Provison of services for children with disabilitiesin the Least Restrictive Environment (LRE) isa criticd
component of the Individuas with Disabilities Education Act—P.L. 105-17 (IDEA). Children with
disabilities must be served in the generd education environment unless the nature or severity of the
disability is such that education in the genera environment with the use of supplementary aids and
services cannot be achieved satisfactorily. The decisons regarding the educationa placement, including
participation in non-academic and extracurricular activities, of each child with a disability must be based
on the individudized needs of each child as determined and documented through the individud
educational program (IEP) process.

PURPOSE

The purpose of this technica assstance paper (TAP) isto discuss that | EP teams must adhereto all
legd requirements related to placement in the LRE. This TAP will dso address other considerations that
must be addressed when determining the most appropriate placement for achild with a disability.

Federal Requirement

Language regarding leadt redtrictive environment is found in the Individuals with Disabilities Education
Act Amendments of 1997, Section 1412(a)(5)(A), and Section 300.550(b)(1)(2) of Title 34 of the
Code of Federal Regulations.

LEGAL REQUIREMENT

The gtatute and regulations sate:
To the maximum extent appropriate, children with disabilities, induding children in public or
private indtitutions or other care facilities, are educated with children who are not disabled, and
specia classes, separate schooling, or other removal of children with disabilities from the
generd educationa environment occurs only when the nature or severity of the disgbility of a
child is such that education in genera classes with the use of supplementary aids and services
cannot be achieved satisfactorily.

Section 1400(b)(5) of the IDEA Amendments of 1997 Htates:
Over 20 years of research and experience has demonstrated that the education of children with
disabilities can be made more effective by having high expectations for such children and
ensuring their access in the generd curriculum to the maximum extent possible, and by providing



appropriate special education and related services and aids and supportsin the generd
classroom to such children, whenever appropriate.

Intent of theLaw

IDEA recognizes that |1EP teams must make individualized decisons about the services and
modifications provided to a child with a disability. However, a strong preference within IDEA istha
children with disabilities be educated in genera classes with their peers, with gppropriate supplementary
aids and services provided to facilitate such placement. Consequently, every time the |EP team meetsto
review or develop the child's IEP, the team should begin with the generd education class as the first
placement option considered. The provision of specia education and related services, accommodations
and modifications, supplementary aids and services, and other supports for school personnel should be
conddered and individually determined so thet the child with adisability can:

be involved in and progressin the generd education classroom
achieve the gods and objectives on the IEP
successfully demondtrate his or her competencies in state and district-wide assessments

Only when it is necessary to meet the measurable annud gods, including benchmarks or short-term
objectives, and provide the gppropriate specid education services should the child with adisability be
removed from the genera education classroom.

Further emphasizing the participation of children with disabilitiesin the genera curriculum, IDEA
requires that the following IEP components must include references to the generd curriculum:

The present leve of educationd performance statement includes how the child' s disability affects his
or her involvement and progressin the generd curriculum.

The measurable annud godlss, including benchmarks or short-term objectives, must be related to
mesting the child's needs that result from the disability to engble the child to beinvolved in and
progress in the generd curriculum.

Specia education and related services, supplementary aids and services, program modifications or
supports for school personnel will be provided for the child, “V4to be involved and progressin the
generd curriculum and to participate in extracurricular and other non-academic activities’a.”

The |EP must dso include an explanation of the extent to which the child will not participate with
nondisabled children in the generd class. Stated another way, the |EP must include an explanation
of why the child cannot be educated in a general education setting.

ThelEP Process
Through the I1EP process, the |EP team identifies and documents the child’s present level of educationd

performance, including how the disability affects the child’ sinvolvement and progressin the generd
curriculum. The effect of the disability may then become the priority educationa need of the child. The



corresponding messurable annual godss, including short-term objectives, are developed to address the
needs stated in the present leve of educationa performance statement. Decisions made concerning
present levels and godls, including objectives, are based on the individuaized needs of the child and will
assig the |EP team in identifying appropriate specid education and related services, supplementary aids
and services, accommodations and modifications, or supports for school personne that will be provided
for the child in the most gppropriate setting.

The IEP team must dso consider opportunities for the child to participate with nondisabled childrenin
non-academic and extracurricular activities and must identify on the |EP services that will be provided to
dlow participation to the maximum extent gppropriate. Ultimately, these decisons will be considered in
identifying the appropriate placement for the child.

Location of services should aso be addressed if the child with a disability isfound to be eigible for
extended school year services.

The Placement Decision

In determining the educationa placement of a child with a disability, induding a preschool child with a
disability, the following procedures must be addressed:

The placement decison is made by agroup of persons, including the parents and other persons.
The IEP team is knowledgeable about the child and placement options, and utilizes meaningful data
from avariety of sources.

A continuum of dterndtive placementsis available to meet the needs of children with disgbilities,
including ingtruction in genera classes, resource rooms, specid classes, hospita/homebound, specia
schoals, resdentia facilities, and juvenile justice programs.

The child's placement is determined at least annudly based on information in the child' sIEP and is
as close as possible to the child’'s home.

The following factors should be considered as placement decisons are made:

The child is educated in the school that he or she would attend if nondisabled.

In selecting the appropriate location for services, condderation must be given to any harmful effects
on the child or on the quality of services he or she needs.

A child with adisability is not removed from education in age-gppropriate genera classrooms soldy
because of needed modifications in the generd curriculum.

The child’slocation for services must not be based soldy on the child’ s digibility category, disabling
condition, adminigirative convenience, or labd.

The school must ensure that each child with a disability has the opportunity to participate as
appropriate in non-academic and extracurricular services and activities.

Non-academic and Extracurricular Servicesand Activities



Children with disabilities must have the opportunity to participate in non-academic and extracurricular
services and activities with other children to the maximum extent gppropriate. No child may be excluded
from participation in these services and activities based on his or her disability. Each school shall take
steps to provide non-academic and extracurricular services and activities as needed to provide an equa
opportunity for dl children with disabilities to participate in those services and activities. Regardless of
the appropriate placement for a child with a disability (resource room, specid class, etc.), the school
must include the child in school programs, activities, and services with other children based on the needs
of theindividuad child.

| EP teams must consider the needs of each child and provide the appropriate services to enable children
with disabilities to participate in non-academic and extracurricular services and activities. Norn-academic
and extracurricular services and activities include recess periods and athletics; food services and medls;
socia and recregtiond activities, specid interest groups or clubs sponsored by the school; referrals to
outside agencies or organizations, and employment and employment assstance.

Questionsto Ask

Before decisons are made that identify the frequency and location of al the services and modifications
and the location for services of the child, the IEP team should consider the following questions every
timethe child' sIEPis reviewed:

1. Do the measurable annud gods, including benchmarks or short-term objectives, appropriately
address the child' s academic, socid, emotiona, behaviora, communication, physical, and career
needs?

2. Wha supplementary aids and services, program modifications, or supports for school personnd are
necessary in order for the child to be involved in and progressin the generd curriculum?

3. Will the child satisfactorily achieve the goals and benchmarks or objectivesin the IEP if the child is
educated in the genera class with the support of the supplementary aids and services?

4. What pogtive effect will the child’ s presence have on other children and the teacher in the generd
classroom? What negative effect will the child's presence have on other children and the teacher in
the generd classroom?

5. Arethe child's needs for interaction with nondisabled peers appropriately addressed?

6. How will the child have opportunities to participate in non-academic and extracurricular activities?

SUMMARY

The purpose for the LRE provison isto ensure that the child with adisgbility is served inasgtting in
which the child can be educated successfully. IDEA does not mandate generd class placement for every



child with adisability but presumes that the first placement option consdered for each child isthe
generd classroom in the school the child would attend if not disabled. If a decision is made that a child
with adisability cannot be educated satisfactorily in the genera educationa environment, even through
the provison of supplementary aids and services, then the child may be placed in a setting other than the
generd classroom. Placement decisions must be individualy made on the basis of each child's abilities
and needs. These decisions should not be based on factors such as disabling condition or label, degree
of disabling condition, availability of services or space, configuration of the service ddivery system, or
adminigrative convenience. Schools must provide evidence that the genera classroom placement is not
appropriate for the child, rather than other individuals (parents, teachers) having to prove that the
generd classroom is gppropriate. The information contained in the |EP for each child should form the
bassfor the placement decision.
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